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The main aim of this research study was to explore the personal, social and educational 
interventions needed to support young people towards better future outcomes into 
employment.  Youth unemployment is a persistent problem across Europe and young 
people are one of the most unprotected groups (Putun et al. 2016).  In Ireland, current 
unemployment figures show that 17.5% of young people are unemployed (CSO 2020).  
There are a number of factors that impact on young people entering the labour market, if 
they are early school leavers, recessions and having poor employability skills (OECD 
2014). Guidance counsellors have a critical role in supporting young people to navigate 
the changes in the current labour market (Bassot et al. 2014; Institute of Guidance 
Counsellors 2017; Indecon 2019). Guidance provision is available in the education sector, 
labour market and community sectors.  However, it is evident, if young people experience 
mandated interventions, this can negatively affect their overall well-being and further 
impedes their employment progression (Whelan 2018; Kelly et al. 2019).     
An interpretivist paradigm was employed in this research using semi-structured 
interviews to explore the experiences of six professional practitioners in different support 
provisions engaging with young people aged from 15 to 24 years (Thomas 2017). A 
thematic approach was used to analyse the data and to identify patterns and themes (Braun 
and Clark 2006).  
The main findings in this study indicate that a number of personal, social and educational 
factors can prevent young unemployed people from progressing into the labour market. 
A key finding highlighted the need to restructure the educational system to incorporate 
different pathways into education to support all students. Also, the creation of guidance 
provision for early school leavers to help them during transitional periods to prevent long-
term unemployment. Furthermore, the findings indicate the necessity for holistic 
interventions and a more connective system across all services engaging with young 




Chapter 1: Introduction 
 
1.0 Introduction 
This chapter will introduce the research study and discuss the topic being studied. It will 
discuss the context and justification of the study. Also, the positionality of the researcher 
within the study is explored. This chapter will also provide the aim and objectives of the 
study and an overview of the research methodology.  Finally, it concludes with an outline 
of the structure of the thesis.   
1.1 Context and Justification 
The main aim of this research study is to explore the type of personal, social and 
educational interventions needed to support young people towards better future outcomes 
into employment.  According to the research, young unemployed people across many 
European Union (EU) countries are one of the most unprotected groups from 
unemployment (Putun et al. 2016). During the aftermath of the economic crash in 2008, 
Ireland was left with devastating consequences, which correlated to numerous problems, 
such as high unemployment, increased social risk for the most vulnerable in society and 
poor career expectations (CEDEFOP 2014). Furthermore, McDonnell and Nugent (2018) 
argue that younger people have been heavily impacted by this period and are now 
experiencing higher levels of unemployment and unreliable work Younger people are 
defined as individuals aged between 15 to 25 years (United Nations 2013). 
Unemployment rates in Ireland over the past three decades have dropped to as low as 4.4% 
in 2006 and have peaked at 15.1% in 2012 (Bourke-Kennedy 2018). In recent years, 
Ireland’s unemployment rate has continued to drop, which has established a healthier jobs 
market, though this has now changed dramatically due to the global pandemic COVID – 
19, which has proceeded to have a major impact on the labour market (Bourke 2019).  
Current unemployment figures show that 17.5% of young people are unemployed, with 
the figure increasing up to 37.8% for those claiming the Pandemic Unemployment 
Payment (PUP) in Ireland (CSO 2020).    
The labour force skillset in the Mid-West region has a lower profile, compared to other 
regions in Ireland, and data also shows a higher dependency ratio (Hughes and Lawlor 
2018).  Furthermore, Blustein et al. (2019) note there is a growing instability in the labour 
2 
 
market and this is impacting people with lower levels of skills. Blustein et al. (2019) 
argue that although more employment opportunities for people could be created, a higher 
percentage of public funds needs to be implemented to increase supports for unemployed 
people, through areas of teaching, guidance and counselling.   
Youth unemployment is a rising issue that has substantial long-term implications for 
young people (Hughes and Borbély-Pecze 2012). Hence, guidance counsellors can 
prepare young people to take the required steps to navigate the changes in the current 
labour market, through career choices and transitions across the lifespan (Bassot et al. 
2014; Institute of Guidance Counsellors 2017). Research conducted by Indecon (2019) 
has highlighted the prominent role guidance counsellors have in helping people to make 
future career choices. In Ireland, guidance provisions is available in the education sector, 
labour market and community sectors (NGF 2007) 
Also, Hughes and Lawlor (2018) maintain in the Mid-West region there is still a high rate 
of unemployment and recommend the need for reinvestment and further development of 
new skills for the labour market. Therefore, this study aims to explore the required 
interventions needed by young people to transition into employment.  In addition, to 
provide support services with new insights that could help young people progress into 
employment. 
1.2 Researcher’s position in the study 
Thomas (2017) believes the researcher is in a central position during the research study.  
Furthermore, their values, background and life experiences can affect their interpretation 
of the topic being researched. Thus, it is imperative for this researcher to recognise and 
outline her own position and beliefs in the context of the chosen study (Thomas 2017; 
Cohen et al. 2018). The researcher has worked in unemployment supports for six years 
as a professional practitioner, providing employment and training information to long-
term unemployed people, living in disadvantaged areas in the Mid-West region.  In the 
last two years, the researcher has engaged with younger people in their early twenties and 
is aware of the daily struggles they experience when navigating their way through 
unemployment and in trying to upskill to access the labour market.  The researcher is 
aware of the difficulties young people encounter due to low self-esteem, lacking 
education, and professional work experience.  She is concerned that they are presenting 
with no employment history, lacking in professional training, and struggling with low 
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self-esteem.  Even though some young people have engaged with services prior to 
meeting the researcher, she believes these measures were not productive.  
In her youth, the researcher struggled with transitions from post primary education into 
university and employment.  She was disappointed by the lack of professional support 
she received and can empathise and identify with young people who are left unsupported 
during vulnerable times.  Also, the researcher is training as a guidance counsellor to 
become equipped with the fundamental skills needed to work with vulnerable 
unemployed young people. The researcher is aware of her own familiarity with the 
phenomenon can affect the whole research process (Berger 2015). Additionally, Bell 
(2005) maintains researchers working in social science occupations can focus on the 
practical benefits of research and how this improves their service. This awareness enabled 
the researcher to take responsibility of her positionality throughout the study and noted 
the need for reflexivity to provide valid and reliable results. The researcher spent time 
self-reflecting and this became a core component throughout the study to address any 
personal influence that could affect her interpretation of the findings. 
1.3 Aims and Objectives 
The overarching aim of this research study was to explore the personal, social and 
educational interventions needed to support young people towards better future outcomes 
into employment.  The main research objectives were: 
1. To review, the relevant literature concerning youth unemployment in 
disadvantaged areas, relevant European and Irish government policy on 
employment, and guidance counselling policy and practice. 
2. To gather data through semi-structured interviews with professional practitioners 
working with unemployed young people. 
3. To explore the key causes affecting unemployed young people having difficulties 
transitioning into employment. 
4. To inform policy, practice, and research related to supporting unemployed young 
people in the current and future situation. 
1.4 Research Methodology 
The researcher adopted an interpretivist paradigm and used a qualitative approach for the 
chosen study, providing the researcher with a rich and detailed understanding of the 
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experiences of the interviewees involved in the study (Thomas 2017). Six semi-structured 
interviews were carried out during April 2020, using Skype and the telephone, with 
professional practitioners engaging with young people. The interviews were transcribed 
by the researcher, and a thematic analysis strategy was used to establish the main primary 
findings. The researcher addressed the issues of validity, reliability, reflexivity, and ethics 
throughout this study (Thomas 2017).      
1.5 Outline of the Thesis 
Chapter 1: Introduction 
The purpose of this chapter was to introduce the research topic and the justification of the 
research study. The researcher’s positionality, aim and objectives and the chosen 
methodology were presented.  This chapter concludes now with an overview of the six 
chapters discussed in this thesis.    
Chapter 2: Literature Review 
This chapter provides a critical overview of the relevant literature explored for this study.  
The literature is structured into two sections. The first section is an overview of youth 
unemployment in Ireland and the policy interventions implemented to support young 
people. The second section examines the social influences and personal impact of youth 
unemployment and the role of education in preventing youth unemployment.      
Chapter 3: Methodology 
This chapter outlines the chosen methodological approach implemented in the research 
study.  It clarifies the primary and secondary research questions underpinning this 
research. The method of data collection and analysis are presented. In addition, validity, 
reliability, reflexivity, and ethical practices are outlined.  
Chapter 4: Findings 
This chapter discusses the findings that emerged from the collected data, under the main 





Chapter 5: Discussion  
This chapter provides a critical examination and synthesis of the overall research findings 
in the context of the literature review.  
Chapter 6: Conclusion  
This final chapter concludes the research and summarises the overall findings.  It 
discusses the strengths and limitations of the study and proposes a number of 
recommendations connected to future policy, practice, and research. To close, the 
researcher reflects on the personal learning gained during the research study.  




Chapter 2:  Literature Chapter 
 
2.0 Introduction 
The chapter aims to review the literature available on this research study of youth 
unemployment. McLeod (2015, p.21) states “in the opening stages of doing a research 
study, consists of becoming familiar with previous research on the topic”. Therefore, the 
researcher spent time analysing and exploring previous literature on youth unemployment 
through databases, book research, policy documents and articles in order to compare and 
narrow down the required research (Creswell and Creswell 2018).   
This chapter examines two main themes to investigate the personal, social and educational 
impact and interventions needed to address youth unemployment. Firstly, the literature 
review will analyse youth unemployment in Ireland and the policies developed to support 
and assist young people through unemployment. Secondly, it will explore the social issues 
and the personal impact of youth unemployment and the role of education in preventing 
youth unemployment.  
2.1 Youth Unemployment  
This section examines youth unemployment in Ireland and the government policies 
implemented to support unemployed young people post-recession. 
2.1.1 Youth unemployment in Ireland 
Historically, unemployment factors have been important concerns for many countries 
around the world (Putun et al. 2016). The Organisation for Economic Co-operation and 
Development (OECD) defines long term unemployment for people who are out of work 
for 12 months or longer (OECD 2019).  In the context of this study, the Irish economy 
has significantly changed during the past century.  The great depression of the 1930s and 
the oil crisis of the 1970s also had a significant negative impact on Ireland’s economy 
(Mattimoe 2002). The birth of the Celtic tiger during the mid-1990s and up to 2006, 
brought wealth and increased employment opportunities for people across the country, 
leading Ireland through a stage of fast growth in its economy (Mattimoe 2002). During 
the economic crash of 2008, and for many years following, Ireland faced a number of 
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harsh years of long-term unemployment, and young people are one of the worst affected 
groups (OECD 2014; Putun et al. 2016).  
The problems and circumstances surrounding the long-standing unemployment of young 
people in Ireland are layered and complicated (CECEFOP 2014).  Kilhoffer et al. (2018) 
argue that youth unemployment is often misunderstood and can be complicated.  Even 
though European policymakers have placed youth unemployment high on the agenda 
since 2008, youth unemployment still remains high in Ireland and other European states 
(Kilhoffer et al. 2018). Therefore, research by Darmody et al. (2020) highlight the need 
for policy interventions to reduce this increasing inequality in the labour market. 
Furthermore, the necessity of implementing new approaches to the provision of academic 
and social support. Also, provision is needed for young people entering the workforce, 
due to the obstacles they will face to prevent long-term damage to their futures 
(International Labour Market 2020).  What is more, Darmody et al. (2020) identify the 
need for earlier interventions for young people by providing career guidance and focused 
training in response to areas of new employment growth.  
2.1.2 Policy interventions for youth unemployment  
According to the literature, the personal, social, and educational impact of youth 
unemployment can create considerable problems for governments who need to provide 
support to alleviate the problem (Hughes and Borbély-Pecze 2012). As youth 
unemployment is not straightforward, policy makers must understand the phenomenon to 
apply the proper strategy to improve labour markets (Kilhoffer et al. 2018). Putun et al. 
(2016) argue that many economies are unproductive due to the lack of proper employment 
policies and this creates inflexible labour markets that are impractical and cause 
unemployment, especially for young people.  
The OECD states that: 
The global financial crisis has reinforced the message that more must be done to 
provide youth with the appropriate skills and help to get a better start in the labour 
market. 
                                                                                                                            (OECD 2014, p.3) 
During the economic boom, and after, Irish society continued to encounter fundamental 
problems within the welfare state, along with its inability to provide sustainable jobs and 
supports (O’Connor 2010). Policy supports for the unemployed are normally established 
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through Labour Market Policy (LMPS) (Whelan et al. 2018). These policies were created 
to provide the unemployed with income support and opportunities to upskill, and to 
implement interventions to help people access employment (Whelan et al. 2018).  
However, prior to the Irish recession in 2008, Ireland in comparison with other countries 
in Europe, was behind with activation procedures and did not have and integrated labour 
market (Whelan 2018). In 2010, the Irish government entered into a Troika programme 
and the government was dedicated to improve labour market activation policy. The 
emphasis was to reduce unemployment and increase employment opportunities by 
providing people engaging on the live register with better work experience, training and 
supports in education (Keenan 2014). The goals of Active Labour Market Policies 
(ALMPS) are based on people getting jobs (Whelan et al. 2018).  
Arising from the 2008 recession, the government launched the Action Plan for Jobs policy 
in 2012. The Pathway to Work (PtW) strategy, established from 2012-2015, was part of 
this Action Plan. It was implemented to create improved employment opportunities for 
job seekers on the live register. This policy centred on several important changes with the 
establishment of Intreo and the creation of a private contract model under JobPath (DSP 
2013; Kelly et al. 2019). The government launched Intreo under its new model of 
activation, this established an integrated service for jobseekers. Intreo amalgamated FÁS, 
the Community Welfare Service (HSE) and the Department of Social Protection (DSP) 
by integrating three services into one (DSP 2013; Kelly et al. 2019). The government 
continued to adopt the PtW strategy from 2016 to 2020 to continue the activation process.  
The emphasis was to keep working and enhancing engagement with young adults on the 
live register (Kelly et al. 2019).  
Plan (2014) maintains there are a number of reasons that young people are considered 
high risk when it comes to unemployment. Factors such as leaving school early, 
recessions, lacking in experience and skills and moving between jobs can block young 
people entering the labour market (OECD 2014). In response, the Irish government 
created The Further Education and Training Strategy (FET) 2014-2019 with the 
Department of Education and Skills (DES). This policy was established to support young 
people on the live register to enhance their skills and to benefit economic growth (Solas 
2014).  In relation to youth unemployment, another key policy established was The Youth 
Guarantee in 2014 in response to the high numbers of unemployed NEETs, who are 
defined as young people not engaged in education, employment or training (Hughes and 
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Borbély-Pecze 2012). Through this policy, young people had better access to employment 
and better educational opportunities through Solas (Solas, 2014).  In 2013, FÁS was 
dissolved and replaced by Solas.  The purpose of which was to provide further education 
and training through the Education and Training Boards (ETB), apprenticeships and 
labour market support through Intreo.  In addition, early school leavers have access to 
Youthreach, Post Leaving Certificate (PLC) courses, apprenticeships, and a second 
chance approach to education (Plan 2014). McGuinness et al. (2018) argue that the ETBs 
could establish better connections with local employers to improve employment 
opportunities.  Furthermore, research by McGuinness et al. (2018) indicate that PLC 
courses have poor labour market linkage; however, students do gain access to 
progressions routes through further and higher education.  
Regarding Youthreach, Smyth et al. (2019) argue that many young people have failed to 
engage with the programme, due to absenteeism. It is also noted that amongst early school 
leavers there is an over representation of young people from unemployed households 
compared to the general population (McGuinness et al. 2018; Smyth et al. 2019). In 
saying that, Youthreach suits young people with complex needs and provides them with 
positive experiences of social development and learning (Smyth et al. 2019).  In addition, 
the pedagogical approach is similar to adult education and recognises achievement, rather 
than emphasising failure (McHugh 2014). Furthermore, there is a focus on employability 
skills and work experience to break down barriers to unemployment and education (DES 
2016).         
According to Whelan (2018), new reduced social welfare payments for young people 
were introduced in the 2014 Budget. The aim was to encourage unemployed youths to 
engage with employment opportunities for improved financial gain (Barnes and Wright 
2019). Nevertheless, this incentive was not beneficial to entice young people into the 
labour market (Whelan 2018). Furthermore, there is very little evidence to support 
improved well-being of a person or exposure to high quality employment through these 
approaches of activation (Whelan et al. 2018).  
 2.1.3 Guidance counselling support for unemployed youth    
Guidance counsellors are involved in linking clients with government policies on 
economic and social outcomes, vocational training, higher education, work experience, 
and careers information (European Centre for the Development of Vocational Training 
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2014). As the labour market and working environments are always progressing and 
advancing, Blustein (2012) maintains there are a number of evolving factors that are 
changing the traditional career narrative. The structure of economic markets around the 
world are dramatically changing, due to the growth in technology and social change in 
western society (Blustein 2012). In terms of career development, it is the role of guidance 
counsellors to explore people’s future goals, level of education, work history and personal 
responsibilities and to explore any barriers a person could experience in their young life 
(Herr et al. 2004). In addition, guidance counsellors use an integrated holistic approach 
of social/personal, vocational and educational counselling to place clients in the centre of 
their decision making (Indecon 2019). 
In the European Union (EU), career guidance is a shared responsibility with different 
stakeholders, the public authorities, social partners and people (CEDEFOP 2009). 
Similarly, in Ireland, guidance is also available through public funding and in private 
practice (NGF 2007).  The European policy on Lifelong Learning (LLL) was established 
to support and prevent unemployment through private and public employment services 
(Barnes et al. 2020). 
The European policy definition of guidance is: 
Referring to a continuous process that enables citizens at any age and at any point in 
their lives to identify their capacities, competences and interests, to make 
educational, training and occupational decisions and to manage their individual life 
paths in learning, work and other settings in which those capacities and competences 
are learned and/or used.                                                                                                                                                                                                                      
                                                                            (Council of the European Union 2008, p.2) 
The National Centre for Guidance in Education (NCGE) operates under the Department 
of Education (DES) to provide quality support in line with national and international best 
practice within the educational services (NCGE 2014). Guidance counselling provides 
support and training across many facets of education from post primary education, Higher 
Education (HE), Further Education and Training (FET), Community-Based Projects and 






The National Guidance Forum definition of guidance is: 
Guidance facilities people throughout their lives to manage their own educational, 
training, occupational, personal, social, and life choices so that they can reach their 
potential and contribute to the development of a better society.   
                                                                              (National Guidance Forum 2007, p.6) 
Guidance counsellors in the FET and the Adult Education Guidance Service (AEGS) 
work with early school leavers and provide them with a confidential service and support 
them to create fulfilling lives (Solas 2014). In addition, guidance counsellors in this sector 
work with young people to improve their confidence, develop their skills, and provide 
information on further training and employment opportunities. Young people are exposed 
to career support mechanisms, such as personality/career testing, interview and 
Curriculum Vitae (CV) preparation (DES 2016; Solas 2020).  In the Public Employment 
Sector guidance provision is available with Case Officers working in Intreo for the 
Department of Employment Affairs and Social Protection (DEASP).  There are a number 
of mandatory interventions required for young unemployed people accessing social 
welfare payments: Firstly, unemployed people have to register with Intreo and to sign a 
Record of Mutual Commitment (RMC) agreeing to the activation process; Secondly, 
unemployed people have to attend a Group Information Session (GIS) to learn about the 
activation process; Thirdly, a one to one meeting is organised with the Case Officer using 
the Probability of Exit (PEX) model to determine the need for future engagement; Lastly, 
the Case Officers will develop a Personal Progression Plan (PPP) with unemployed 
people so they will commit to training or employment opportunities (Doyle and Purcell 
2017; Kelly et al. 2019).  
Also, Whelan et al. (2018) argue that interventions show that one to one guidance support 
that involves counselling and training establishes a healthier lifestyle.  Indeed, Kidd 
(2006, p. 32) states, “there is value in understanding how individuals develop in 
adulthood, and how this impacts on their working lives”.  However, Kelly et al. (2019) 
highlight in the Public Employment Sector that young people who fail to engage in the 
activation process will receive verbal warnings and incur penalty reductions in payments, 
with Whelan (2018) arguing that strict sanctions and psychological pressure impede 
people wanting to engage with the process or build working relationships with 
professional practitioners.  
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2.2 Factors influencing youth unemployment in the Mid-West region 
This section will address the literature related to the social issues that are hindering young 
people entering the labour market. The second subsection will examine the personal 
impact of youth unemployment, and the third subsection will then examine the role of 
education in preventing youth unemployment.   
2.2.1 Social issues influencing youth unemployment 
The research stresses that the Mid-West region has more impoverished areas compared 
to other regions in Ireland (Lawlor and Bowen 2017; Hughes and Lawlor 2018). As a 
result, Haase and Pratschke (2017) maintain neighbourhoods that have poor social class 
profiles are more vulnerable to high unemployment, recessions, bad working conditions 
and poor pay.  Also, young unemployed people can become involved with crime 
(Simmons et al. 2014).  Furthermore, Roberts and Atherton (2011) argue that the lack of 
educational participation from young people stems from their social class backgrounds. 
Furthermore, this creates unemployment traps for young people (Kilhoffer et al. 2018; 
Schoon and Bynner 2019).  However, if young people have a supportive family who can 
financially provide for them during their unemployment, this period is made easier 
(Kilhoffer et al. 2018).  Young people are not forced to engage with just any job and have 
the security of choice (Schoon and Bynner 2019). Roberts and Atherton (2011) argue that 
parents living in socioeconomic backgrounds impose their poor aspirations on to their 
children, which in hand stunts their educational and career aspirations.  Furthermore, 
Hughes and Borbély-Pecze (2012) note that young people need role models to prepare 
them for a working life.   
2.2.2 Personal impact of youth unemployment 
A large body of epidemiological research highlights the considerable impact of 
unemployment on a person’s life such as psychological stress and reduced self-efficacy, 
preventing young people to plan effective strategies to access employment (Vinokur et 
al. 1991; Creed et al. 1996; Paul and Moser 2009; Hughes and Borbély-Pecze 2012; 
OECD 2019). Similarly, research is vast illustrating that young people who experience 
unemployment are left with detrimental scarring impacting on their mental health (Bell 
and Blanchflower 2009; Keogh 2012; Hughes and Borbély-Pecze 2012; McDonnell and 
Nugent 2018; Blustein 2019).  Additionally, the negative transitions that young people 
experience will often have deep-rooted consequences to their overall well-being (Osgood 
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et al. 2010).  Kidd (2006, p.44) states, “one approach to transitions emphasises the idea 
that change can often be stressful, and focus on emotional reactions”.  
O’Connor (2011) maintains the lack of financial security and low income can also 
contribute to young people feeling isolated and frustrated in life (Böckerman and 
Ilmakunnas 2005).  However, Higgins (2018) argues that unemployment is not always 
about the lack of finances, but the lack of identity which can impact on a person’s mental 
health.  Roberts and Atherton (2011) maintain that young people from disadvantaged 
areas who have experienced repeated failure in the education system will have poor 
employment aspirations.  Contrastingly, Blustein et al. (2019) believe that work offers 
people the opportunity to feel alive and that all people have the right to dignified work. 
In the Universal Declaration of Human Rights, it is stated that “everyone has the right to 
work, to free choice of employment, to just and favourable condition of work and 
protection against unemployment” (United Nations 1948, Article 23, part 1).  
Consequently, Darmody et al. (2020) highlight that education is important for young 
people transiting into the labour market.   
2.2.3 Role of education in preventing youth unemployment    
With regard to youth unemployment, the European Union defines individuals aged 
between 18 to 24 years who have a lower level of education or have dropped out of college 
as early school leavers (European Commission 2011). In the literature, education is 
identified as the way forward to counteract youth unemployment (OECD 2014; 
McGuiness et al. 2018; Schoon and Bynner 2019). Smyth et al. (2019) refer to the Irish 
education system as a rigid model of education, lacking in options to secure alternative 
qualifications, outside of the Leaving Certificate.  Equally, Grummell and Murray (2005) 
discuss the need for alternative pathways created in education, as many young people in 
the adult education services are marginalised leaners.  In addition, one of the major 
obstacles for early school leavers living in disadvantaged areas is their lack of education 
and work skills (O’Connor 2011). Smyth et al. (2019) note that early school leavers are 
up to four times more likely to experience unemployment compared to school graduates, 
with Roberts and Atherton (2011) maintaining that young people who do not continue 
with their education are making a choice not to work towards their long-term goals.  
Schoon and Bynner (2019, p. 155) argue that, “higher education is no longer a luxury, but 
becoming a necessity for those who want a job with decent pay and good prospects”.  
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Nevertheless, O’Connor (2011) discusses that many young people experience transitional 
periods between finishing secondary school and trying to access employment 
(International Labour Market 2020). He noted that young people entering the labour 
market found the process of applying and preparing for jobs as arduous. The research 
participants expressed their lack of the appropriated skill sets, such as organising 
Curriculum Vitae’s (CV), cover letters, and preparing for job interviews (O’Connor 
2011). In addition, Haider (2016) maintains many unemployed youths are unfamiliar with 
networking and have limited experience of the labour market. Young people will have 
fewer contacts, which will hinder their linkage to employment (Haider, 2016). Therefore, 
the idea that people have the freedom of choice is questionable, as evidence shows there 
is unequal access regarding career and educational opportunities in some communities 
(Schoon and Bynner 2019).  
Therefore, young people experiencing transitions can gain considerably from engaging 
with career guidance to effectively manage their transitions (Herr et al. 2004; Hughes and 
Borbély-Pecze 2012). Roberts and Atherton (2011) maintain through a combination of 
better careers education and guidance in schools will provide young people with 
information to access routes to university. Conversely, Smyth (2016) argues that formal 
guidance provision is limited for younger students in the Junior Cycle.  However, in DEIS 
(Delivering Equality and Skills in Schools) post primary schools have implemented a 
well-being programme in the Junior Cycle to support younger students (DES 2018). 
2.3 Summary  
According to the reviewed literature, young people are one of the most vulnerable groups 
in the labour market.  Furthermore, a key point indicates that young people from 
socioeconomically deprived areas are heavily influenced by their own parent’s lack of 
career or educational aspirations. What is more, the literature indicates the effect of 
unemployment on young people’s confidence, their career progression and mental health. 
Many young people from socioeconomically deprived neighbourhoods are early school 
leavers and the research is showing that education can be a gateway to employment. 
Additionally, research highlights that one to one guidance counselling interventions can 
have a positive influence on young people. Guidance can support young people to 
improve their self-efficacy and to have a healthier lifestyle. However, the majority of 
young people accessing government activation supports through the Youth Guarantee are 
primarily from poor demographic groups. Consequently, the literature identifies that 
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young people from these areas are not entering sustainable employment and their well-
being is not improving through these activation supports.  




Chapter 3: Methodology 
 
3.0 Introduction 
In this chapter, the researcher discusses the methodology used for this study and explains 
the research design and approaches used to explore and analyse the topic.  Furthermore, 
validity, reliability, reflexivity, and ethical issues are addressed.        
3.1 Research Questions of Study  
A research question is explicit in terms of what a researcher wants to gain knowledge in 
and emerges from common themes in a literature review. In this case, the researcher’s 
professional experience of working in the unemployment sector with young people 
(Bryman 2012).     
3.1.1 Primary Research Question 
According to Braun and Clarke (2006, p.85), “there is the overall research question or 
questions that drive the project”. The purpose of this research is to examine professional 
practitioner’s experiences and perceptions in relation to the personal, social and 
educational interventions needed to support young people towards better future outcomes 
into employment. Furthermore, the researcher has worked with young unemployed 
people and has in-depth awareness of the struggles they face as they try to navigate their 
way through unemployment supports. In addition, following on from the literature 
reviewed in Chapter 2, the primary research question to address this aim asks: 
 What are the personal, social and educational interventions needed to support 
unemployed young people in the Mid-West region?  
3.1.2 Secondary Research Questions 
Furthermore, the following secondary research questions underpinned the study: 
1) What are the emerging challenges for young people who are currently experiencing 
unemployment? 
2) How are professional practitioners supporting young people who are finding it 
difficult to transition into the labour market?  
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The researcher began to explore the use of different methodological approaches after the 
questions were formulated, to identify the appropriate research paradigm.  
3.2 Research Design: Interpretivist Methodology 
This section discusses the research paradigm that underpinned this study. There are three 
main components of a research paradigm; ontology, epistemology, methodology 
(Thomas 2017). Before the researcher began to construct the study, exploring ontology 
in research, helped the researcher to be aware of issues of objectivity or subjectivity. It 
also helped, to understand there are many ways of looking and understanding situations 
and problems that occur in the construction of the social world. Additionally, the 
researcher investigated different methodologies and epistemologies to examine the 
research study and the suitable approaches utilised to conduct research findings (Cohen 
et al. 2018).  
The quantitative (positivist) and qualitative (interpretive) paradigms employ different 
approaches in social research (Thomas 2017).  One may, also employ a mixed methods 
approach. Bryman (2012) refers to how the epistemological foundations differ between 
quantitative and qualitative research. The investigative approach of quantitative research 
is the focus of quantification in the gathering and analysis of data, whereas, qualitative 
research focuses more on words to gather data. Bell (2005) maintains that quantitative 
researchers gather information and explore the connection between different sets of facts. 
Conversely, qualitative researchers focus on understanding a person’s impressions of the 
world and are more focused on seeking the experiences of people and human 
construction, than statistical data. As Savickas (2011, p.254) states, “this view considers 
self to be a story, not a substance defined by a list of adjectives or profiles of scores” 
In the current study, the researcher had planned to use a mixed method paradigm with 
quantitative and qualitative methods. However, the timeline for the project was 
considerably tight.  Kidd (2006) argues that both approaches have a lot to offer in 
guidance counselling research. Yet, Bell (2005, p.8) suggests, “the approach adopted and 
the methods of data collection selected will depend on the nature of the inquiry and the 
type of information required”. The overarching aim of this research study is to explore the 
personal, social and educational interventions needed to support young people towards 
better future outcomes into employment. As such, the positivist approach was deemed 
unsuitable to access the worldview and lived experiences of the professional practitioners 
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in the real – world setting. Positivism is the objective view of the social world, which is 
explored scientifically (McLeod 2015). On the other hand, Thomas (2017) deliberates 
that as individuals each of us creates the social world around us, through words, images 
and different events.  Each person will have unique experiences and meaning from 
different situations that make them look at the social world subjectively. Because of this, 
a qualitative approach was chosen to enable the researcher to explore different 
perceptions, and constructions of participants reality. According to Merriam and Tisdell 
(2016, p. 24), “a central characteristic of all qualitative research is that individuals 
construct reality in interaction with their social world”. Furthermore, the qualitative 
interpretivist approach was considered more relevant to produce a real sense of the human 
experience (Nowell et al. 2017). This paradigm has helped the researcher to gain a better 
understanding of the professional practitioners layered experiences working with 
unemployed young people (Kidd 2006; Bryman 2012; Thomas 2017).  
However, the interpretivist paradigm also has its limitations. The researcher engages with 
many people working in unemployment supports and has an interest in how people 
perceive and interpret the social world around them (Thomas 2017). As a result, the 
researcher is the main instrument in the research process, which can lead to subjective 
bias in the execution of the research. What is more, qualitative research is time-consuming 
and involves a certain level of skill from the researcher, and qualitative data may not 
produce significant data for use in the wider community (Thomas 2017).  However, in 
this study, the researcher did not want to test a hypothesis, but wanted to explore the lived 
experiences of professional practitioners working with unemployed young people 
(McLeod 2015; Cohen et al. 2018).   
3.3 Data Collection Methods  
In this section, the methods of access and sampling of participants and data analysis are 
addressed. 
3.3.1 Access and Sampling of Participants 
The researcher commenced the field work after gaining ethical approval from the 
University of Limerick Research Ethics Committee (2020_02_46_EHS) on 17th 
February, 2020. Two different sampling strategies were used in this study. Firstly, simple 
random sampling was used whereby the researcher emailed professional guidance and 
unemployment services to seek volunteers to engage with the study (Thomas 2017).  The 
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second was snowball sampling, where the researcher used contacts in guidance services 
to seek volunteers to participate in the research (Blaxter et al. 2010).  The researcher was 
mindful of bias selection and wanted to produce valid findings.  
The required paperwork was sent to the participants before the commencement of 
interviews, such as volunteer information letter (Appendix A), consent forms (Appendix 
B), and the research privacy notice (Appendix C). This information provided participants 
with notification of the purpose of the research, their rights and entitlements on 
confidentiality, data collection methods, consent and their right to disengage from the 
research before the data analysis stage. The final volunteer sample comprised of six 
participants, four males and two females, aged between 40 and 58 years old (see Table 
3.1). The sample group made up a selection of one guidance counsellor and five 
professional practitioners from various unemployment agencies, community projects and 
one DEIS post primary school. All participants had a wealth of information and 







Gender Age Nationality Occupation Level of 
Experience 
Sara F 45 Irish  Project 
Manager 




Paddy  M 56 Irish  Project 
Manager 




unemployed people  
Martin  M 50 Irish Employment 
Support 
Officer 
Over 20 years 
working with young 
people in career 
development and 
guidance support    
Jason  M 44 Irish  Support 
Worker 
Over 20 years 




young adults  
Ciara F 45 Irish  Community 
Guard 
14 years working 




Frank M 54 Irish  Guidance 
Counsellor 
Working in post 
primary education 
in a DEIS school. 
Providing guidance 
supports to students 
for 10 years. 
Table 3.1: Overview of sample  
The next section will discuss the method of data collection used with the participants in 
this study. 
3.3.2 Semi-Structured Interviews 
In order to gather the data from the six participants, the researcher had the option to 
consider three different types of interviews, namely structured, semi-structured, or 
unstructured.  The primary data was gathered by engaging in semi-structured interviews, 
allowing for flexibility enabling the researcher to draw out further information from the 
participants (Thomas 2017).  In addition, the semi-structured interviews facilitated open 
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mindedness to allow different themes to appear in the collected data (McLeod 2015). 
However, for the interviews to be successful and not rigid, the researcher had pre 
identified themes and issues explored from the literature review in Chapter 2 (Thomas 
2017). Consequently, this enabled specific focus in the interviews thus negating potential 
bias (Bryman 2012). Furthermore, organising and conducting the interviews was a time-
consuming process, which can be a difficulty in qualitative studies (Bryman 2012; Cohen 
et al. 2018).   
The researcher had planned to conduct face to face interviews as agreed with the 
participants.  Unfortunately, all scheduled interviews were cancelled, due to the spread of 
the Coronavirus (COVID-19) throughout Ireland. Cohen et al. (2018) highlight that social 
research needs to take place in a natural setting, with little or no intrusion caused on the 
part of the researcher. This led the researcher to try to find creative ways of conducting 
and recording the interviews, to make sure the participants were comfortable with the 
interview process. Furthermore, if participants are comfortable with the researcher, they 
will be more inclined to answer questions honestly (McLeod 2015).   
The researcher had planned to use observational skills to collect data by observing the 
participants in a natural setting to examine participants’ body language, mood, tone and 
voice (Punch 2007). Data could not be collected using these methods, as it was hard to 
interpret body language of the participants through a computer screen or on the telephone.  
The interviews were conducted using Skype and by telephone, which were audio-
recorded.  Jenner and Myers (2019, pp. 165-166) state “many researchers emphasize the 
limitations of these platforms and view in-person interviewing as the ‘gold standards’ 
among interview methods”. A framework of four themes with 32 interview questions was 
designed related to; youth unemployment, guidance interventions, young people in 
education and government policies (Appendix D) arising from the literature reviewed in 
Chapter 2 (Thomas 2017). The interviews ranged in time from 40 minutes to 60 minutes.  
At the end of the interview, each of the participants was asked if they would like to add 
any additional information, as the researcher did not want to unintentionally overlook any 
meaningful data. Creswell (1998, p. 15) states that qualitative research, “is defined as an 
inquiry process of understanding a social or human problem, based on building a holistic 
picture, formed with words”. By conducting in-depth interviews, the researcher had a 
better understanding of how participants viewed their world (Thomas 2017).  
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3.3.3 Data Analysis Method 
The interviews were audio taped and then transcribed verbatim by the researcher. There 
are many methods that analyse data, such as grounded theory and thematic analysis 
(Thomas 2017). Each of these qualitative approaches have different techniques to explore 
and process data analysis (Nowell et al. 2017; Thomas 2017). Braun and Clarke (2006) 
note there is significant flexibility using a thematic approach to identify patterns and 
themes. Dallos and Vetere (2005, p. 57) state, “the researcher wants to understand the 
points of view of the participants and present them as main issues and themes”.  The 
researcher used Braun and Clarke’s (2006) six phase thematic analysis technique to 
understand and evaluate data from the lived experiences of the participants:   
• Step 1 Familiarising yourself with data 
• Step 2 Generating initial codes 
• Step 3 Searching for themes 
• Step 4 Reviewing themes 
• Step 5 Defining and naming themes 
• Step 6 Producing the report  
The researcher explored the different perceptions of the participants, whilst emphasising 
the common themes and the differences (Bree and Gallagher 2016).  In Step 1, the 
researcher spent time reading the data to become familiar with the recorded information 
and took notes. Step 2 moved on to coding which, was done by highlighting phrases and 
metaphors to create codes from the data (Appendix F).  This enabled the researcher to 
examine the main points throughout. In Step 3, the collected codes were grouped to 
identify patterns to establish themes (Appendix G). In Step 4, the identified themes were 
crossed checked against the data to provide rigour making sure the researcher did not 
overlook any important information. During Step 5, the researcher spent time defining 
themes and naming the select themes. Finally, Step 6, involved writing up the primary 
findings (Braun and Clark 2006; Nowell et al. 2017).  
3.4 Validity and Reliability in Study 
Validity in quantitative research refers to producing consistent, dependable and reliable 
results from data collected during the study from questionnaires and online surveys 
(Thomas 2017).  Bell (2005) discusses that reliability in research is proving that a test or 
process generates consistent results under similar conditions. Likewise, Bryman (2012) 
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highlights that external reliability is a study that can be repeated using the same 
techniques with different participants. This is not a straightforward criterion to use in 
qualitative research, due to the fact it is not easy to replicate a social setting. Bryman 
(2012) maintains if there is more than one researcher conducting the study, they can verify 
what they see and hear, allowing for internal reliability. However, only one researcher is 
conducting this study, making this option not viable. Because of this, it can be difficult to 
apply concepts of validity and reliability used in quantitative research and apply it to 
qualitative research (Thomas 2017).  
In contrast, qualitative research focuses more on understanding the phenomena being 
studied rather than producing factual data as all qualitative work involves interpretation 
by a researcher (Bell 2005).  Because of this, Noble and Smith (2015) argue that 
qualitative research is criticised for not having scientific rigour, lacking transparency and 
analytical examination. In addition, Braun and Clark (2013) highlight that qualitative 
researchers will influence the process of the research and the information generated from 
the study. 
As a result, to provide rigour and accuracy in this qualitative study, the researcher applied 
Lincoln and Guba’s (1985) model for validity following a four-point criterion for validity: 
credibility (validity), transferability (generalizability), dependability (reliability) and 
confirmability (objectivity). To ensure credibility the researcher emailed interview 
transcripts to all the participants to provide accuracy in the study and to prevent any 
possible research bias (Appendix E) (Lincoln and Guba 1985; Silverman 2014). The 
participants verified they were happy with the transcriptions and the essence of their 
words were captured and interpreted accurately. Transferability in qualitative research 
assesses whether the findings from the study are transferable to other research contexts 
(Bryman 2012). The researcher used a rigorous method to examine the phenomenon being 
studied and provided rich description in this study, which could be transferable to other 
similar contexts (Lincoln and Guba 1985; Hearne 2009).  Punch (2007) argues that 
reliability is having consistency and stability in the research study. In addition, to provide 
reliability, dependability was used by following the analysis process of the design to 
provide correct coding and formation of themes and through supervisory discussions 
(Dallas and Vetere 2005; Nowell et al. 2017).    
Finally, confirmability refers to the degree of trust in the research findings and reflects 
honestly on the study, rather than potential subjectivity and researcher bias (Lincoln and 
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Guba 1985; Braun and Clarke 2013). To address this, the researcher actively engaged 
with the participants to explore the phenomenon being studied, and to verify recorded 
data. In addition, the researcher kept detailed records to show how data was analysed and 
showed examples of emerging themes in supervision. This provided rigour and vigilance 
throughout the study to produce trustworthy data (Bryman 2012). In addition, the 
researcher adopted reflexivity, by spending time exploring personal values and how life 
experiences could have affected the study (McLeod 2015). This is addressed further in 
the next section.  
3.5 Reflexivity 
Professional reflexivity by the researcher was a key feature in this study. McLeod (2015, 
p. 97) maintains that, “reflexivity refers to the capacity of the person to reflect on his or 
her experience”. Furthermore, Dean (2017, p.1) discusses that it is necessary in social 
research to connect to our own “humanness”.  Dean (2017) also argues the importance of 
establishing positionality in all studies, because the researcher is influenced by their 
ethnicity, social class, gender, values and educational experiences (McLeod 2015). 
Berger (2015) notes how the researcher’s familiarity with the phenomenon will affect the 
whole research process. 
The researcher in this study works as a professional practitioner in unemployment 
supports engaging with young unemployed people and is also a trainee guidance 
counsellor. Hence, she is part of the social world she has been researching. The use of 
reflexivity allowed the researcher to examine her own position in the research. With this 
in mind, the researcher applied a reflexive approach to acknowledge how her background, 
beliefs and experiences could hinder this research (Berger 2015).  She is aware of her 
own biases and pre-existing assumptions that young vulnerable people do not receive 
holistic, empathic interventions in unemployment supports.  Also, that young people are 
not exposed to productive measures to access the labour market. Furthermore, the 
researcher’s bias was discussed in supervision, and this provided her with more awareness 
when conducting the fieldwork and data analysis. Therefore, the researcher continued to 




3.6 Ethical Considerations of the Study 
Thomas (2017, p. 37) notes that “ethics are principles of conduct about what is right and 
wrong”. Blaxter et al. (2010) maintain the goal for all researchers is to conduct ethically 
guided research. Bond (2010) notes that working within professional guidelines provides 
a wealth of ethical information for the researcher to become aware of ethical dilemmas. 
The elements needed to conduct research are structured by moral, ethical and legal 
frameworks (McLeod 2015). Nowell et al. (2017) highlight that researchers using a 
qualitative approach need to know how and why they use data analysis and to explain 
their findings.    
Hearne (2013) argues that researchers have a duty of care to the participants involved in 
the study. At all times during the study, the researcher was guided by ethical guidelines 
under the University of Limerick, the law and professional codes of practice (McLeod 
2015; Cohen et al. 2018). As part of the legislative requirement for this study, ethical 
approval was obtained by the University of Limerick’s Faculty of Education and Health 
Sciences. The researcher also followed professional practice guidelines from the National 
Centre for Guidance in Education (NCGE) Research Code of Ethics (2008) and The 
Institute of Guidance Counsellors (IGC) (2012) research Code of Ethics. The IGC codes 
are based on four main principles: 1) respect for the rights of the client; 2) competence; 
3) responsibility; and 4) integrity (IGC 2012). The General Data Protection Regulation 
(GDPR) 2018 guidelines were also followed throughout the study.     
During the study, the researcher gave due attention to the ethical considerations of the 
participants. Possible risks for participants involved in research are psychological harm, 
breaking privacy or confidentially and causing harm to a participant’s reputation (Thomas 
2017).  Furthermore, the main ethical issues a researcher can face are confidentiality, 
anonymity, legality, professionalism, and participation (Blaxter et al. 2010). Hence, 
informed consent, confidentiality, and protection of participants were important factors 
in this study. Due to COVID-19, face to face interviews were cancelled, rescheduled and 
conducted using different recording mediums. Initially, the interviews were planned in 
person and participants had agreed to take part on that basis. The researcher made the 
participants aware of the interview changes and the alternative online methods that would 
be used. This ensured they still consented to participate and were opting in, as consent 
and confidentiality have to be treated as a process throughout the study (NCGE 2008; 
Thomas 2017). Furthermore, Hearne (2013) maintains the responsibility is on the 
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researcher to notify participants of their right to refuse or to take part. During the 
interview process, if participants had presented with behavioural or emotional concerns, 
the researcher had advice to provide if they needed supervision.     
3.7 Conclusion  
This chapter outlined the methodological approach used in the research design, and the 
qualitative data methods employed. It also discussed validity, reflexivity, and ethical 
issues.   
Chapter four will present the data of the primary research findings using a thematic 
analysis approach. 






Chapter 4: Primary Findings 
 
4.0 Introduction 
The purpose of this chapter is to present and discuss the main findings uncovered in the 
primary data analysis stage of this study.  
The two overarching themes, with supporting five sub-themes, that emerged in the data 
analysis (Appendix F & G) are: 
1) Challenges experienced by young people accessing employment.  
2) Interventions to support young people during unemployment 
4.1 Theme 1: Challenges experienced by young people during unemployment 
The first overarching theme relates to the experience of participants working with young 
unemployed people and the challenges they have encountered. All of the professional 
practitioners interviewed discussed that factors, such as community, family, peers and 
education, prevent young people moving forward into employment.  This is elucidated 
through three sub-themes: 
1) The educational barriers that impact on young people.  
2) The circle of life.  
3) Psychological challenges for young unemployed people.  
4.1.1 Educational barriers that impact upon young people 
According to the interviewees young unemployed people have varying levels of 
aspirations.  Many young people, as Sara stated, “have very short time-based thinking”, 
lack the capacity for planning, and have no expectations of employment. Martin 
maintained that young people are looking for a, “swift and relatively painless transition” 
with no aspirations for third level education. He discussed: 
 “I deal with a lot of young people in my work whose experience in secondary 
schools was short lived and very often didn’t go beyond the Junior Cert”. 
Young unemployed people have little aspirations after leaving school and Frank noted 
the high levels of support they need, “it’s a challenge, shall we say, for us, as guidance 
counsellors to motivate students to look to their future”. Paddy shared: 
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“Getting people to engage in training was difficult.  I think trying to get people to 
see the value of training where maybe they haven’t completed formal education can 
be difficult as well”. 
The findings highlight that there are many barriers to access education. Firstly, young 
people are significantly influenced by their peers and family. Martin stated, “if their 
buddies, their friends have left school and left early, then I think all these can contribute 
in a big way”. Furthermore, many young people accessing these services are under 
pressure from their peers not to engage.  Paddy stated:  
“I think in many cases the role models they have in their personal and family life 
would not give them the tools to develop or go forward themselves”. 
Martin noted the natural progression to higher level education was prominent in Ireland 
with high levels of attendance in current times.  He highlighted that this, “mentality” for 
education was not in every corner of the country.  Frank discussed how in current times 
if students leave school without completing their Leaving Certificate, they will face 
unemployment at some stage in the future. Martin also shared: 
 “If they’re not supported and they’re not encouraged to stay in school, that makes 
it very easy, it makes it easier for our students to bail out and drop out”.  
Martin concurred, maintaining it can make their prospects very difficult and they, “drift” 
into unemployment, which leads to long-term unemployment. The other interviewees 
agreed. If young people are in home environments where education is not valued and 
staying in school is not the norm, it discourages them from pursuing their education. Sara 
also noted that young people need to be in a, “stable environment” and accommodation 
before they could ever complete a Leaving Certificate.     
Secondly, the interviewees focused on the Irish education system and the need for change. 
Martin, Paddy, and Jason discussed that the education system in Ireland is not for 
everyone. While some students thrive in post primary education, other students can feel 
overwhelmed in this environment. Many of the interviewees expressed concern that the 
education system needs to change to meet the needs of all students.  Jason noted:  
“The whole system in Ireland is all directed towards the Leaving Cert and 
third level education. If you're not that way inclined, you're really forgotten 
about by the state”. 
Jason and Sara also expressed it can be difficult for young people to have the capacity to 
focus for five hours a day in school.  Frank maintained for some students, “they don’t 
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agree with school or school doesn’t agree with them”. However, he disclosed that the 
majority of students are aware that education is an important link to employment. 
Thirdly, Sara and Jason expressed that teachers need to have empathy for students and 
sensitivity to the problems behind their behaviours. Sara stated, “I think there needs to be 
a lot of training in empathy”.  She maintained if teachers give students a, “sideways look” 
or pass comment on their clothes, it might be enough to make them become hostile and 
disengage with education.  This type of action is reconfirming to young people who 
believe they do not belong. Sara noted, “we have to change the environment we teach our 
young people in”. In some instances, Martin mentioned students who have left post 
primary education for disciplinary reasons and have been discouraged to come back.  He 
stated, “there are certain pockets where getting to the Junior Cert in one piece and 
surviving it, is the peak in terms of education”.  Sara also discussed the struggles for 
teachers dealing with unmanageable behaviour and the lack of time available to deal with 
it properly.   
4.1.2 The circle of life  
There were a number of metaphors used throughout the interviews such as, “the circle”, 
“the circle of life”, “vicious circle”, “circle of friends”, and “intimate circle”.  Many of 
the interviewees articulated that some unemployed young people are trapped in a, “circle 
of life” within their communities. From an early age, they are growing up in 
disadvantaged areas where unemployment is a common occurrence, and this becomes a 
normal way of life. Ciara concurred that young people are, “growing up in households 
that are unemployed”. All of the interviewees concurred that unemployment is also 
generational in communities. Whereby young people are living in households where their 
parents and grandparents are reliant on social welfare payments. The benefits of working 
are not noticed and young people become entrenched in the cycle of unemployment as 
well. 
  Frank discussed: 
“Some students, who kind of see that as their future, and that’s the way their parents live, 
unemployed, in terms of unemployment, and receiving benefits and so on, but they see that 
as a way”.  
Crime in communities is another vicious circle that prevents the progression of young 
people into employment. They are captivated by their peers driving expensive cars and 
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influenced by the portrayal of wealth.  If young people grow up in families where 
criminality is central to their daily life, it also becomes part of their life. Ciara maintained, 
“it’s a desired life” for some of the young people she engages with. Paddy and Joe 
discussed how easy it is for young people to become associated with gangs and involved 
with drugs.  Paddy stated: 
“I think for younger people that have no avenues, it’s very dangerous. It can lead to 
anti-social behaviour.  It can lead to criminality and that’s one aspect of it”. 
Both Ciara and Sara described the pressure young people are under to conform with peers 
in their communities. Sara stated: 
 “They’ll stick together because they won’t judge each other, because they’re 
living the same life and it’s a dangerous life and it’s a traumatic life”. 
It was also revealed in the interviews that young people living in disadvantaged areas can 
be insular. Their connection with their communities, family and peers often impedes on 
their opportunities for development. Frank noted, “we have to struggle against their 
background to try to convince them of the need to stay in school”.  Frank also mentioned 
that young people will not venture out of their communities for college courses or 
employment positions.  Ciara discussed that young people want to stay within their own 
communities, living near family and friends. A particular issue echoed by all of the 
interviewees is the difficulty of breaking these patterns and change this circle of life in 
underprivileged areas in the Mid-West region. 
4.1.3 Psychological challenges for young unemployed people   
The third sub-theme relates to the myriad of psychological issues that some young people 
experience. According to the interviewees, feelings of “suicide”, “depression” and “low 
self-efficacy” inhabit the emotional states of the young people engaging in their services. 
Frank explained, “they’ve been struggling with self-harm issues, some have suicidal 
ideation, some struggle with domestic violence, some with mental health issues”. The 
majority of these young people have many personal obstacles that prevent them moving 
forward in life.  The interviewees identified issues such as drug abuse, trying to survive 
homelessness, whilst others have low confidence and do not believe in their capabilities 
to achieve. Paddy stated: 
“Depression, low self – efficacy and the inability to believe in yourself, is a terrible 
thing to inflict on someone at ages 16 and 17 years of age, no child was born 
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intending to have these problems at 16 or 17 and society has to deal this.  We have 
to deal with this”. 
Both Sara and Ciara addressed the chaos young people experience in their home 
environments as they are often surrounded by disordered behaviour.  Sara noted “they 
walk out the door and they are back in chaos”, and Ciara concurred, “they’re going home 
to chaos then and it’s very difficult for them”. Sara also spoke about how multiple and 
complex trauma affects the lives of young people. It impedes how they think and react to 
situations, “there’s no resilience” and “no problem-solving capacity” (Sara). She 
discussed the chaos young people experience makes them go into a fight or flight mode. 
Their brain is unable to communicate what is needed and they become reactive and 
triggered. She believes professional practitioners need to be aware that their environments 
can trigger young people. They are unable to problem solve because they are continuously 
in fight or flight response.    
4.2: Theme 2: Interventions to support young people during unemployment  
The second overarching theme identifies how the professional practitioners in this study 
work with young people to support them through unemployment.  This will be presented 
under two sub-themes: 
1) Building relationships with young unemployed people.  
2) Service interventions to support unemployed young people.  
These themes focus on interventions that can provide young people with better future 
outcomes.   
4.2.1 Building relationships with young unemployed people 
All of the interviewees articulated that guidance supports cannot happen to young people 
without the establishment of a trusting relationship.  They all emphasised the importance 
of working one to one with young people, because it is less intimating for young people 
and creates a safe place. Paddy stated: 
“I totally agree to work one to one is hugely important. A proper professional 
person dealing with a younger person can identify what that person ultimately 
might like to do or want to do or be directed by them, listen to what they’re 
saying and you can only do that one to one”. 
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Paddy maintained, if young people are put under pressure to progress, they will not 
engage in the relationship, he argued: 
“People come to the scheme as a way of escaping the social welfare system 
for a year not to have to continually asking them what are they are doing”.   
Sara concurred: 
 “That presents a lot of challenges for them, being in that type of environment 
and feeling that they are being judged”. 
The findings highlight that many young people from disadvantaged areas struggle in their 
social interactions with other people outside of their communities and they are lost in 
group work. Ciara argued the point: 
“If they’re working in larger groups and you’re trying to teach people with 
various levels, they just get lost. They get forgotten about”.  
The majority of the interviewees stated that guidance interventions provided in a group 
work format are unsuitable because young people feel under pressure and the experience 
is overwhelming. There was a general consensus that initial meetings are about having 
conversations to introduce people to the service, to provide them with a sense of the 
available supports and make the experience less intimating.  Martin stated, “try and look 
at them as an individual with individual needs, with their own unique experiences”.   
Working more intensively with young people allows professional practitioners to listen 
to a person’s needs and helps them identify their goals. Both Sara and Paddy addressed 
the need for smaller caseloads to enable professional practitioners to work more in-depth 
with young people. Paddy stated, “you have to have smaller caseloads definitely. I think 
you have better outcomes”.  Three of the interviewees maintained having high caseloads 
impedes on the professional relationship and prevents successful interventions from 
occurring.  It was also highlighted that if young people have to engage with support 
services to guarantee social welfare payments with targeted outcomes, this can create a 
reluctance on their part to fully participate in the interventions; “if they’re doing 
something they’re not interested in, they won’t engage” (Ciara).  However, Martin and 
Ciara noted that it does expose young unemployed people to guidance supports they 
would not access on their own merit. Furthermore, some of the interviewees stressed the 
need to work holistically with young people, to incorporate therapeutic elements into the 
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relationship. Sara discussed the importance of not, “judging” and “to develop trust” with 
young people.    
4.2.2 Service interventions to support unemployed young people  
A key issue is that many young people engage with different services in the Mid-West 
region. Young people finish with one service and start connecting with another 
organisation and begin the process all over again. Thus, the interviewees question the 
effectiveness of the interventions for all involved including the young person as there is 
a wide range of guidance supports for young people across the Mid-West region. Sara 
highlighted the “duplication” of work for individuals across all of the services.  
Furthermore, all of the participants noted how well the individual services work in 
providing supports to young people and there was an acknowledgment that some services 
are working under strict mandated guidelines. Paddy argued, “a lot of people are moved 
from pillar to post to tick a box for someone else to say that they’ve completed their job”.  
Ciara stated, “it should be the long-term goal, really engaging together to get these young 
people through it”.  Paddy and Sara discussed that all of the services should be working 
collaboratively as a community towards a result; “if we don’t work together as workers, 
we’re not keeping our clients” (Sara).    
The majority of the interviewees discussed the difficulty for young people to take steps 
forward into employment.  Jason maintained, “they can’t see a way out of 
unemployment”, and Paddy stated “they would need a lot more guidance and assistance 
to get to a point where they could look at meaningful employment”.  The main points 
explored by the interviewees were young people’s lack of employability skills to apply 
for jobs. They are unable to create C.V’s, cover letters and fill out basic application forms.  
In the current labour market, employers have a choice of educated and experienced 
workers. This makes it difficult for young people from disadvantaged areas with limited 
skills and education to access the labour market. Martin discussed: 
“For those who are unskilled in the first place in terms of having little or previous 
work experience and no form of training and maybe no education attainment. People 
in those situations are going to be in the back of the queue”. 
The professional practitioners also discussed a wide range of interventions that policy 
makers could consider to prevent youth unemployment. Three participants discussed the 
need for services to have realistic expectations of young people and their capabilities. 
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Also, the need for all practitioners to use holistic approaches to build up young people’s 
self-efficacy. Paddy explained, “we need to be looking a little bit more at personal 
development of the person and the job that would fit”. Martin proposed the idea of 
reintroducing a six-week programme that helps young people prepare for training courses 
and employment. This programme would teach young people basic skills, such as 
learning how to participate in groups, engage with others and networking. Martin 
maintained, “it’s been able to survive and thrive in that situation”.           
Interestingly, the majority of the interviewees highlighted that reduced social welfare 
payments do not encourage young people to access employment or training opportunities. 
In fact, this works against young people and acts as a barrier for those trying to progress 
in life.  Jason stated, “it disempowers young people in the prime of their life”.  Jason 
maintained; young people are unable to change their lives due to low social welfare 
payments.  Also, all participants noted that parents are not in a position to support their 
children financially. Martin noted, that young people do experience a difficult process to 
sign back on to their social welfare payments after taking temporary work, with many 
“having to jump through hoops backwards”.  
Paddy maintained that long-term employment opportunities have to be established to 
provide better outcomes for young people, such as better linkage with apprenticeship 
schemes in post primary education or internship opportunities. Finally, all of the 
participants emphasised the need for earlier interventions with young people.  Frank noted 
that guidance counselling is not a focus in the Junior Cycle, he discussed: 
 “We don’t have much interaction with our early years, first and second and thirds 
years to prepare them for the Senior Cycle guidance and indeed to prepare them for 
life after school”. 
The professional practitioners believe urgent interventions are required for early school 
leavers.  As observed by Jason, “if you've left school after the Junior Cert basically there's 
no support, there's no one looking after you after that”. Worryingly, five of the 
professional practitioners highlighted that for early school leavers there is a two to three-
year period before they engage with any service. As noted by Paddy, “if someone leaves 
school at 16 the pathway from there on is not going to be good unless there is an 
intervention”. Most of their clients have left post primary education early, and they 
stressed the difficulty of breaking the pattern of unemployment at that stage. Paddy, Sara, 
Ciara, and Jason proposed that young people need to engage with professionally qualified 
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practitioners who are empathic, educated, and experienced to work intensively with 
young people in a one to one capacity.          
4.5 Conclusion 
This chapter concludes the findings from the research interviews conducted with the 
professional practitioners. There are a number of key challenges experienced by young 
people that impede their future outcomes. Firstly, family and peers can influence young 
people’s academic progression and educational achievement. Secondly, socio-economic 
backgrounds and the exposure to crime and drugs can affect the choices young people 
make. Thirdly, the personal impact of unemployment can have a negative effect on young 
people and their motivation to move forward in life.  Lastly, the need for a connected 
network amongst all services engaging with unemployed young people.   
The next chapter will discuss these findings in relation to the literature reviewed in 




Chapter 5: Discussion 
 
5.0 Introduction 
The focus of this chapter is to provide a synthesised discussion and interpretation of the 
overall findings from the semi-structured interviews and the identified literature in 
Chapter 2. Also, to analyse these in the context of the primary research questions and 
implications for future practice.  
5.1 Research Question of Study 
The primary research question set out to explore ‘What are the personal, social and 
educational interventions needed to support unemployed young people in the Mid-West 
region’. 
In addition, the following secondary questions were used to enhance the continued 
development of this research study.  
1) What are the emerging challenges for young people who are currently experiencing 
unemployment? 
2) How are professional practitioners supporting young people who are finding it 
difficult to transition into the labour market?  
To examine the primary and secondary questions, the researcher used an interpretivist 
approach by conducting semi-structured interviews to investigate the perceptions of six 
professional practitioners. Five of the interviewees work in a variety of professional 
service supports with unemployed young people living in disadvantaged areas and one 
interviewee works as a guidance counsellor with students in a DEIS post primary 
education school.   
The chapter has two sections and will discuss the two overarching themes that emerged 
from the findings in this study. The first section will focus on the primary question, ‘what 
are the personal, social and educational interventions needed to support unemployed 
young people in the Mid-West region?’, and the first secondary question, ‘what are the 
emerging challenges for young people who are currently experiencing unemployment?’. 
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Both these questions are interconnected and will discuss key challenges and interventions 
for unemployed young people in 2020. The second section will address the second 
secondary question, ‘how are professional practitioners supporting young people who 
are finding it difficult to transition into the labour market?’, and will discuss service 
interventions supporting unemployed young people. 
5.2 Section 1: Key challenges and support interventions needed for unemployed 
young people in 2020 
In this research, the key challenges identified both internal and external factors 
influencing young people accessing employment. The internal factors include personal 
challenges and the external factors include social, educational and labour market 
influences that young unemployed people experience in their daily lives.   
Firstly, one of the key influencers is the personal impact of unemployment. Putun et al. 
(2016) highlight that young people are one of the most vulnerable groups when it comes 
to unemployment. What is more, current CSO (2020) figures are showing the high 
number of young people who are currently unemployed in Ireland.  Thus, it is important 
to note the impact of unemployment is often severe and all-pervasive (Whelan 2018). 
Furthermore, various studies have established convincing evidence that unemployment 
affects the psychological well-being of a person (Vinokur et al. 1991; Creed et al. 1996; 
Paul & Moser 2009; Hughes and Borbély-Pecze 2012; OECD 2019). Moreover, a 
selection of studies provides strong evidence connecting unemployment with poor mental 
health (Bell and Blanchflower 2009; Hughes and Borbély-Pecze 2012; Keogh 2012; 
McDonnell and Nugent 2018; Blustein 2019). The professional practitioners in this study 
discussed that many young people engaging in their support services are experiencing 
complex traumas, suicidal tendencies, and low self-efficacy. These findings are 
important, as research by Keogh (2012) concurs with these findings and highlights that 
during periods of unemployment people do present with low moods and depression. 
Hence, it is important to consider the longer-term effects, and the practitioners noted that 
many young people they meet have no focus, lacking in identity and have poor aspirations 
for their future.  Interestingly, O’Connor’s (2011) study pointed out that young people 
are vulnerable from periods of unemployment, while Higgins (2018) argues that 
unemployment infringes on the personal identity of young people. Because of this, 
Blustein (2019) indicates the damage that is inflicted by youth unemployment and this 
will affect young people later in life. The findings from this research correlate with 
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findings in the literature emphasising the psychological challenges young people 
experience during unemployment.  
Secondly, the research indicates that unemployment amongst young people is associated 
with multiple social issues. Because of this, Hasse and Pratschke (2017) noted that 
unemployed youths are experiencing poverty and social inequality. Also, the findings 
revealed that some unemployed young people are experiencing addiction, homelessness 
and criminality.  Moreover, Roberts and Atherton (2011) highlighted that young people 
from disadvantaged socio-economic backgrounds are less inclined to advance into third 
level college and employment, which is indicative of the findings. Consequently, Robert 
and Atherton (2011) identified the impact of parent’s poor aspirations can also influence 
young people’s educational attainment, which corresponded with this research 
recognising parents as one of the most prominent influences on young people and how 
they advance in their lives.  Furthermore, Hughes and Borbély-Pecze (2012) argue that 
young people need exposure to role models who are engaging in work to learn how 
careers progress over time. However, it was clear from the findings that many young 
people from disadvantaged areas are exposed to family members who are not working 
and generational unemployment is a common occurrence in their families. Consequently, 
the practitioners noted this way of life influences young people, and it creates a barrier 
for future progression.  In addition, the practitioners discussed that young people’s peers 
have a significant influence on them, as they experience similar social issues. What is 
more, unemployed youths are under huge pressure to comply with their peers and to make 
the same life decisions as the group.  An interesting finding in the study revealed that 
young people living in disadvantaged areas are not willing to move from their location to 
access training programmes or employment opportunities.  Consequently, there is an over 
dependence to stay near friends, family and live in the same communities, regardless of 
training or employment progression.  All of the professional practitioners in this study 
identified the difficulty to break this cycle of life in the Mid-West region.  
Also, the findings highlighted the connection between unemployment, poverty and crime, 
especially in disadvantaged socio-economic areas, which correlated with a study by 
Lawlor and Bowen, (2017) in the Mid-West region.  Evidence revealed that crime could 
be a way of life for many young people living in disadvantaged areas (Simmons et al. 
2014). Another key challenge identified by the findings is the use of drugs and alcohol in 
the lives of young people. More specifically, the practitioners discussed that young people 
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are entrenched in a vicious circle within their communities. As a result, they become 
involved in gangs and look up to drug dealers and the money they make. What is more, 
the findings elucidate that for some young people they would choose a life of crime over 
a working life. 
Thirdly, it was noted in the findings and the literature that education is another key 
influence on how young people progress in life. Smyth et al. (2019) highlight the need 
for change in post primary education. Additionally, the findings revealed that the 
education system in Ireland is rigid and outdated. Because of this, post primary education 
requires students to fit into an education system designed predominantly for academic 
students (Grummell and Murray 2005). Equally, it is important to note, the literature 
review and the primary findings indicate the necessity to redevelop the current 
educational curriculum to meet the needs of all students. Additionally, five of the 
professional practitioners shared that young people they meet have difficulty with the 
school structure. Due to the diversity of the subjects, their peers left early, education was 
not valued at home and conflicts with teachers. Also, the findings emphasised, that 
vulnerable students can feel judged by teachers and become aggressive and triggered. 
Consequently, two of the professional practitioners highlighted the significance of 
empathy in classroom environments and for teachers to understand the issues behind the 
behaviours when it comes to supporting vulnerable students.   
Conversely, one professional practitioner identified the high numbers of students in their 
school, completing the Leaving Certificate and attending further education.  Nevertheless, 
five of the professional practitioners revealed that nearly all the young people engaging 
in their services are early school leavers or attended Youthreach. Nevertheless, Smyth et 
al. (2019) highlighted that many young people are not engaging with the Youthreach 
programme. Because of this, Roberts and Atherton (2011) argue that young people who 
choose not to advance are preventing the development of their long-term goals. However, 
the findings do reveal that young people can lack future aspirations, but they are also 
experiencing low self-efficacy and lacking confidence, which hinders progression.  On 
the other hand, O’Connor’s (2011) study noted that early school leavers from 
disadvantaged socio-economic backgrounds have limited exposure to higher education 
and employment progression.  Likewise, Roberts and Atherton (2011) maintain the need 
for more guidance counselling for students to improve their awareness of progression 
routes. Furthermore, the findings highlighted the importance for earlier interventions and 
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the development of guidance in the Junior Cycle to supports students before the Senior 
Cycle. Evidence indicates that young people have limited exposure to guidance supports 
in post primary education (Smyth 2016). Another alternative and arguably more practical 
approach to education is to allow students to access apprenticeships. In addition, the 
creation of employment positions in companies for post primary students who want to 
pursue internships and transition into employment after school. As a result, these 
educational opportunities could promote better decision making and have a beneficial 
influence on the economic and psychosocial well-being of young people.     
Lastly, another key challenge impacting on unemployed young people from 
disadvantaged areas is their access to the labour market (Haase and Pratschke 2017).  As 
a result, Osgood et al. (2010) and O’Connor (2011) maintain that young people 
attempting to transition from post primary education into employment may have a period 
of instability and uncertainty in their lives. Interestingly, the findings indicated how 
difficult it is for young people to progress into employment, especially for those who have 
not engaged in interventions for several years. The professional practitioners stressed that 
the longer a person is unemployed the more difficult it becomes for them to gain entry in 
to the labour market.  Furthermore, research by O’Connor (2011) noted that inadequate 
work experience and poor qualifications will create multiple challenges for young people 
as they try to access employment.  Additionally, Schoon and Bynner (2019) argue that 
the labour market is very competitive and young people need education to access good 
quality employment.  What is more, the findings indicate that many employers prefer to 
hire seasoned workers and do not engage with young unemployed people presenting with 
low level of skills and work experience. The primary findings also support O’Connor’s 
(2011) study in terms of young people lacking basic employability skills needed to apply 
for work. All of the professional practitioners mentioned that young people do not have 
the employability skills to write CVs, cover letters or prepare job applications.  
Consequently, young people remain unemployed for long periods with no opportunities 
to upskill or progress into work.  
According to the practitioners, many employment opportunities for young people are 
mostly low paid with precarious work. In addition, the impact of short-term 
employment and lower salaries acts as a barrier for young people due to financial 
constraints. Haider (2016) maintains due to youth unemployment young people have 
limited experience in the labour market, and they are unable to network or make new 
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employment contacts. It is noted by the International Labour Market (2020) this will 
affect young people’s future employment opportunities and the ability to earn a living.  
Hughes and Borbély-Pecze (2012) highlighted some interesting insights and identified 
the importance for young people to have access to guidance supports to help with life 
transitions. This correlates with the findings and the practitioners expressed the crucial 
need to establish guidance provisions for young people not engaging in post primary 
education or Youthreach. As a result, young people will have the opportunity to work 
one to one with a qualified guidance professional using integrated interventions that 
may be suitable to prevent long-term unemployment. As well as overall guidance 
approach, a pre-training course was identified as an intervention that could help with 
employment progression. Young unemployed people can complete this training with a 
group of their peers to learn how to participate in training courses, time keeping, class 
engagement, organise CV’s and learn how to network. Therefore, this preparation 
would provide young people with the essential tools to prepare for further training and 
employment. 
5.3 Section 2: Service interventions needed to support unemployed young people  
This section will address the second theme and will explore service interventions 
supporting young people to progress into sustainable employment. The findings 
highlighted that appropriate measures are needed to address youth unemployment in 
disadvantaged socio-economic areas in the Mid-West region.  Whelan (2018) highlighted 
that the Irish government had made efforts to tackle unemployment through the creation 
and implementation of numerous back to work programmes as a solution to reducing 
youth unemployment.    
Keenan (2014) noted that active labour markets were developed to enhance a person’s 
work skills and to support the labour market.  Similarly, research by Whelan (2018) 
indicates that government policy is primarily directed towards economic growth 
compared to social concerns. Also, the government, in response to rising levels of 
unemployment, reduced social welfare payments and directed the unemployed to engage 
with targeted activation measures. The majority of the professional practitioners 
acknowledged that these hard outcomes are not productive in encouraging young people 
to progress.  Furthermore, it was noted that activation measures of reduced payments and 
short-term employment are blocking young people’s future potential. The findings also 
correlated with the literature and revealed that the activation approach is strongly focused 
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on administration with young people viewed as unemployed labour statistics. This is 
consistent with Barnes and Wright (2019) argument that effective ALMPs are focused on 
hard outcomes and the number of unemployed people entering training and employment. 
Conversely, the professional practitioners stressed the importance of young people 
receiving proper holistic support and not targeted measures to benefit their overall well-
being.  As a result, in Ireland, youth unemployment currently stands at 17.5%, despite the 
numerous government labour market interventions. Kilhoffer et al. (2018) argue that 
youth unemployment is a long-term problem in Ireland and is not improving. 
In addition, Whelan (2018) highlights the consequences of youth unemployment are 
lower economic output and escalated costs in social welfare. Social policy initiatives often 
concentrate on incentives and services that benefit young people to gain sustainable 
outcomes and reduce their reliance on social welfare payments. However, the 
professional practitioners noted the fundamental importance of unemployment supports 
to provide sustainable, dignified job prospects for young people. Interestingly, it was also 
noted in the findings the difficulties young people experience signing back on to their 
social welfare payment after short-term work.  One professional practitioner highlighted 
how hard the process was, and this creates a barrier for young people wanting to engage 
with employment opportunities.    
There are a number of guidance supports available in higher education, further education, 
community projects through the Adult Education Guidance Initiative (AEGI) (Indecon 
2019). However, the findings emphasised the limited interventions available for early 
school leavers. This further highlights the demand for appropriate social policy measures, 
and investment to help early school leavers.  Four of the practitioners discussed the need 
for connecting the network of support services engaging with young people.  
Furthermore, the findings revealed, the multiple challenges experienced by young people 
and the high number of services they are linked in with for assistance (OECD 2019).  
Because of this, services are using similar interventions, assessments and training 
programmes with young people.  Therefore, young people can get lost amongst all of the 
different organisations.  As a result, early school leavers can experience unemployment 
for a number of years, without any intervention.  In this research, the practitioners stressed 
that a cycle of long-term unemployment is a very difficult pattern to break.  What is more, 
it was noted that services could collaborate and become multi-agency to provide a 
holistic, seamless response to young people’s multiple and complex needs.     
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Whelan (2018) refers to relationship building as a crucial intervention between 
professional practitioners and young people. As a result, it is clear from the findings, that 
all of the professional practitioners highlighted the positive influence that occurs when 
they work one to one with young people. Evidence suggests this creates the opportunity 
to build a trusting, safe environment in their work with vulnerable young people. The 
findings also highlighted the lack of connection and progression that occurs in group 
work. Because of this, practitioners indicated that group work is not a helpful 
intervention. It was noted that young people from disadvantaged socio-economic 
backgrounds are unable to connect with bigger groups who are not their peers. In addition, 
practitioners do not have the time to engage at an individual level in group work and 
young people get lost in the process. These findings are important as research completed 
by Indecon (2019) highlight that young people benefit greatly from working one to one 
with professional practitioners. The findings show that working one to one gives the 
professional practitioners the space to listen to young people’s unique stories to support 
and encourage their engagement.    
5.4 Conclusion  
This chapter critically addressed the findings of this study in the context of the research 
questions. The research highlighted that young people from disadvantaged socio-
economic backgrounds are one of the most vulnerable groups to experience 
unemployment. The study revealed the key challenges that unemployed young people are 
experiencing in 2020 in the Mid-West region.  The internal and external environment that 
young people live in significantly impacts their progression into employment.     
The findings also indicated the need for further development of all support services 
engaging with young people in the Mid-West region.  In addition, to provide a connected 
network to prevent the duplication of work. Equally, to prevent young people getting lost 
amongst all of the available services, which can lead to long term unemployment.  The 
study reveals the need for guidance counselling provision for early school leavers. 
Therefore, a qualified guidance counsellor who is equipped to work one to one, using 
holistic techniques to support early school leavers during transitional periods is required.   
Chapter 6 will provide a summary of the overall findings, outline the strengths and 
limitations associated with this research and discuss any recommendations for policy, 







Chapter 6: Conclusion 
 
6.0 Introduction 
This chapter will discuss and summarise the main findings of this research study in the 
context of the overall aims and objections set out in Chapter 1. It presents the strengths 
and limitations of the study and identifies recommendations informed by the findings. 
Lastly, the chapter will conclude with a reflection on the personal learning of the 
researcher. 
6.1 Overview of research findings in the context of the aims and objectives  
The overall aim of this research study was to explore the personal, social and educational 
interventions needed to support young people towards better future outcomes into 
employment. In addition, a number of key objectives were involved to achieve this aim.   
• To review, the relevant literature concerning youth unemployment in disadvantaged 
areas, relevant European and Irish government policy on employment, and guidance 
counselling policy and practice. 
• To gather data through semi-structured interviews with professional practitioners 
working with unemployed young people. 
• To explore the key causes affecting unemployed young people having difficulties 
transitioning into employment. 
• To inform policy, practice, and research related to supporting unemployed young 
people in the current and future situation. 
Therefore, from the analysis of the research, a number of conclusions were identified 
pertaining to this study. The research highlighted several important internal and external 
factors which prevent young people entering the labour market. The findings indicate that 
young unemployed people are presenting to support services with a myriad of 
psychological issues that are impeding their employment aspirations and long-term 
planning (Hughes and Borély-Pecze 2012; OECD 2019). Because of this, many young 
people have low self-efficacy, lacking motivation, and poor mental health (McDonnell 
and Nugent 2018; Blustein 2019).  According to the current findings, some young people 
are exposed to generational unemployment and living in areas predominately dependant 
on social welfare payments. 
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Another important issue identified is the intricate link between young people and their 
families and peers. Hence, parents and friends are key factors in influencing young 
people’s decisions to stay in school and educational achievement (Roberts and Atherton 
2011). In addition, young people can experience complex trauma from their home 
environments through the exposure of crime, domestic violence, and alcohol and drug 
addiction. Furthermore, an interesting finding highlighted that many young people are 
overly reliant on their families, peers, and their communities. In addition, they will not 
engage with employment opportunities outside of their local areas and can become 
trapped in a circle of life within their communities.     
The findings indicate that post primary education is outdated and can also play a 
significant role in the future choices of young people (Smyth et al. 2019).  The research 
identified many factors that prevent young people from staying in school, including the 
structure of school, their relationships with teachers, and the diversity of subjects. 
However, the need for change was highlighted to create new interventions to build 
different pathways into education for the most marginalised groups of young people. 
Another key concern, was the number of supports available for young people and the 
similarity of work that was happening amongst all support services. Young people are 
engaging with different organisations having similar interventions and are transferring 
from one service to another. It was highlighted that a number of organisations could work 
collectively to support young people with viable interventions.  
The researcher was motivated to learn that participants saw the importance of using 
holistic approaches to support the overall well-being of young people (Whelan et al. 
2018). The development of trust was emphasised as fundamental in building relationships 
to help with engagement and employment progression.  Additionally, the importance of 
working one to one was noted, to support the holistic development of young people and 
give them time to trust the professional practitioners. However, it was indicated that 
support interventions through government activation measures could focus more on the 
well-being of people or the implementation of long-term solutions to provide sustainable 
employment for unemployed youths (Whelan 2018).  
6.2 Strengths and Limitations of the research study 
There are a number of key strengths in this research study. Firstly, it provided professional 
practitioners with the opportunity to share their experiences of working directly with 
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young people from poorer socio-economic backgrounds. Secondly, the participant’s 
knowledge, professionalism and profound insights on the phenomena being studied, 
greatly benefited the researcher’s knowledge on the topic, during the study.  Thirdly, the 
study explored different support services to establish new research within a localised area, 
which could be transferable to other services. Finally, the research highlighted the key 
personal, social and educational challenges impeding young people entering the work 
force.        
There are some limitations in this research study. Firstly, by conducting the interviews 
over the phone and on Skype the researcher was unable to observe body language which 
could have added additional richness to the collected data (Thomas 2017). Secondly, due 
to poor phone connections, the researcher had to organise test calls for sound quality with 
three participants, which added an element of stress for the researcher during the 
interview process. Thirdly, further research with guidance counsellors working in post 
primary education, may have offered more clarity for the need of guidance provision in 
the Junior Cycle. Lastly, the researcher could have implemented a mixed method 
approach by using quantitative techniques to gather data through online surveys to 
provide a more substantial study in the context of the research (Thomas 2017).        
6.3 Recommendations 
6.3.1 Policy  
• Investing in training programmes for the most marginalised young people to 
develop employability skills, future aspirations and engagement outside of their 
communities. To promote a positive pathway into the labour market. 
• It is recommended that there is a need for guidance provision to work with early 
school leavers who have not engaged with any interventions. To support them 
with their transitions and to create a focused plan to prevent long-term 
unemployment. 
• The restructuring of post primary education to enable more inclusion and diversity 
for all students through the implementation of school to work projects to provide 
internships in collaboration with local companies. Also, the development of 
apprenticeship modules for trial periods is needed, giving students exposure to 
different employment options.   
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6.3.2 Practice  
• Active Labour Market Programmes need to provide interventions to support the 
positive mental health of people and the creation of sustainable and dignified 
employment. 
• The development of support services is needed to establish a connected system 
amongst all organisations engaging with the unemployed, to provide a more 
comprehensive and connected network.  
• To incorporate holistic one to one meeting’s in all support services to enable 
practitioners to encourage young people to identify and plan life goals.  
6.3.3 Research 
• A longer study could be beneficial to explore how young people progress through 
unemployment supports over nine months. 
• Research could be conducted to investigate several support services linking in 
with the same unemployed youth to examine if a collaborative effort was of 
benefit to the young person’s progression and if it was cost effective.     
• A larger study could be produced to explore the experiences of professional 
practitioners engaging with unemployed youths at a national level.   
6.4 Reflexivity and Learning  
McLeod (2015, p. 9) argues in a qualitative study that the researcher is “the main 
instrument” in the research.  For this study, the researcher used a reflexive approach to 
provide trustworthiness in the study (Bryman 2012). As a professional practitioner 
working in unemployment supports, the researcher was apprehensive of how her 
familiarity with the phenomena would affect the study (Berger 2015) To prevent 
researcher bias, she spent time reflecting throughout the study and discussed any potential 
bias with her supervisor.   
The researcher gained an in-depth understanding of other professional supports and the 
complex challenges that young people bring to their service. She had a predetermined 
idea that some services were more focused on hard outcomes and not the overall well-
being of young people.  The researcher has learnt in various services that professional 
practitioners do implement holistic approaches in their work to build trusting 
relationships, to encourage young people to engage with their service.    
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In addition, when the researcher was younger, she struggled to find adequate support from 
a professional practitioner during a transitional period, and was disappointed by the 
experience. The study will benefit the researcher in her future practice as a guidance 
counsellor.  She will endeavour to provide vulnerable young people with a safe space to 
share their stories and will seek to implement the required personal, social, and 
educational interventions needed to support unemployed young people. In addition, to 
having better communication with other services in the Mid-West region in order to learn 
about different interventions available that could assist young people with whom she will 
engage.   
6.5 Conclusion 
This chapter concludes the research study on the exploration of the personal, social and 
educational interventions needed to address youth unemployment in disadvantaged areas 
of the Mid-West region.  It has presented an overview of the findings in the context of the 
primary research aim and objectives.  Furthermore, the strengths and limitations of the 
study were outlined and a number of recommendations for policy, practice, and research 
were addressed. Finally, the chapter concluded with the researcher’s reflexivity, with 
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Appendix A: Volunteer Information Letter 
 
 
                                                         Volunteer Information Letter  
Date : 
 
EHSREC no. 2020_02_46 
Research title: An Exploration of the personal, social and educational interventions 




I am a student of the MA in Guidance Counselling and Lifespan Development programme 
in the School of Education, University of Limerick, under the supervision of Dr. Lucy 
Hearne. I am undertaking a research study on a topic related to guidance counselling. 
In my research I aim to explore the impact of long-term unemployment on young people 
in the Mid-West region and the interventions that can help. In order to gather information 
on the topic I would appreciate if you would agree to participate in a face-to-face audio-
taped interview with me.  The interview will take approximately 45-60 minutes and be 
held in a confidential location agreeable to you.  
All information gathered will be held in the strictest of confidence and pseudonyms will 
be used to ensure anonymity.  Interviews will be audio tape recorded and the data will be 
destroyed after the analysis process.  Participation in the study is voluntary and 
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participants can withdraw from the research at any time prior to the data analysis phase.  
The results from this research study will be reported in my final dissertation and may also 
be disseminated through other professional publications and conferences.  
The collected data will be stored in a secure location approved by the University of 
Limerick and according to the University’s GDPR.  It is important to note that your name 
will not be used in the reporting of the research.  If you have any queries or require further 
any further information on the research study, please contact me or my supervisor: 
 
Researcher: Maria Gilligan    Supervisor/s: Dr. Lucy Hearne 
       Telephone number/s: 061-202931                
Email address:18152635@studentmail.ul.ie              Email address: Lucy.Hearne@ul.ie 
 
This research has received Ethical approval from the Education and Health Sciences 
Research Ethics Committee (2020_02_46).  If you have any concerns about this study 
and wish to contact someone independent you may contact: 
 
Chairman Education and Health Sciences Research Ethics Committee 
EHS Faculty Office 
University of Limerick 











EHS RESEARCH ETHICS COMMITTEE  
PARTICIPANT CONSENT 
 
Title of Study: An Exploration of the personal, social and educational interventions needed 
to address youth unemployment in disadvantaged areas of the Mid-West region.  
Should you agree to participate in this study please read the statements below and 
if you agree to them, please sign the consent form. 
 
• I have read and understood the participant information sheet.  
• I understand what the project is about, and what the results will be used for.  
• I understand that what the researchers find out in this study may be shared with others 
but that my name will not be given to anyone in any written material developed. 
• I am fully aware of what I will have to do, and of any risks and benefits of the study.  
• I know that I am choosing to take part in the study and that I can stop taking part in the 
study at any stage without giving any reason to the researchers. 
 
This study involves audio recording. Please tick the appropriate box 
 
• I am aware that my participation in this study may be recorded (audio) and I 
agree to this. However, if I feel uncomfortable at any time I can ask that the 
recording equipment be switched off.  I understand that I can ask for a copy 
 




of my recording.  I understand what will happen to the recordings once the 
study is finished.  
 
• I do not agree to being audio recorded in this study.  
 
 
After considering the above statements, I consent to my involvement in this research project. 
 
 
Name: (please print): __________________________ 
 
 
Signature: ___________________________________ Date: ______________ 
 
 


















EHS RESEARCH ETHICS COMMITTEE 
 
Data Protection Consent Section: Individual Interview 
I, the undersigned, declare that I am freely giving specific, informed and an unambiguous 
consent to the University to process my Personal Data for the purposes of undertaking the 
research project entitled, An investigation of the social, personal and educational impact of long-
term unemployment on young people in disadvantaged areas of Limerick city during a growing 
economy.   
 
 
• I declare that I have read and fully understand the 
contents of the Research Privacy Notice, which is 
appended at Appendix 1 of this Consent form and I 
explicitly consent to my personal data being processed in 
line with this Research Privacy Notice. 
 
• I explicitly consent to the University contacting 
me as part of current or similar future research and 
holding my contact details on its database for the 




 Yes No 
  
  















_______________________                              ____________________                
___________ 
Name of participant [IN CAPITALS]           Signature                                    Date 
 





I have accurately read out the information sheet to the potential participant and, to the best 
of my ability, ensured that the participant understands to what they are freely consenting. 
 
_______________________                        ___________________      _    ________               
__    








RESEARCH PRIVACY NOTICE 
(UL template Version 3:  05-07-19) 
 
Note for Principal Investigators/Research Supervisors/Researchers for a 
proposed research project when completing this Privacy Notice Template:  
• Please review all prompts in brackets below and populate so that they accurately reflect 
the proposed research project to go before the REC. 
• Once the Privacy Notice template has been populated, please delete this comment box 
and any remaining yellow prompts.  Include your edited Privacy Notice as an 
attachment with your Research Ethics Approval Submission to the REC. 
 
This Privacy Notice governs the use and storage of your personal data by the 
University of Limerick (the University). The processing of this data is carried out 
in accordance with the General Data Protection Regulation (GDPR) / Data 
Protection Acts 1988-2018 (“Data Protection Law”) and in accordance with this 
Data Protection Privacy Notice. The University is the Data Controller for personal 
data we process about you.  
 
The purpose of this Data Protection Privacy Notice is to explain how the 
University uses and processes personal data we collect and hold about you as a 
research participant (“you”, “your”). This notice extends to all your personal data 
as defined under Article 2(1) of the General Data Protection Regulation (EU) 
2016/679. 
 
1. Title and Purpose of the research project 
 
1 An Investigation of the personal, social and educational impact of long-
term unemployment on young people in disadvantaged areas of Limerick 




The aim of this research is to explore the type of social, personal and 
educational interventions needed to support young people with better 
future outcomes into employment.  
 
2.  Research Ethics Committee 
 
2.1 Ethical approval was granted by the EHS Research Ethics Committee on 
17th of February 2020. 
 
3. Identity of the Data Controller(s) 
 
3.1 The Data Controller/Joint Controllers is/are: 




4. Identity and Contact Details of the Data Protection Officer of the Data 
Controller(s)/ 
4.1 You can contact the University of Limerick’s Data Protection Officer at 
dataprotection@ul.ie or by writing to Data Protection Officer, Room A1-
073, University of Limerick, Limerick.   
 
5.  The Identity of the Principal Investigator  
 
5.1 The Principal Investigator for this Research Project is Dr. Lucy Hearne, 
Lecturer and Course Director of MA in Guidance Counselling and Lifespan 
Development 
 




6.1 The University must process your personal data in order to undertake 
research relating to youth unemployment, the aim of this research is to 
explore the type of social, personal and educational interventions to 
support young people with better future outcomes into employment.  
 
7. Research Participant Personal Data held by the University 
 
7.1 You provide us with your personal data to enable us to undertake the 
research project. Participation in this research project is voluntary and 
participants may withdraw without giving any reason.  Should you wish to 
withdraw you may do so by contacting the Principal Investigator at 
Lucy.Hearne@ul.ie or writing to Dr. Lucy Hearne, at the School of 
Education, Room – CM053, University of Limerick. 
 
7.2 The categories of personal data collected/recorded may include: [provide 
information on types of personal data to be collected/recorded here– 
comprehensive examples of personal data available in UL’s Data 
Protection FAQ in Q “What is personal data?”  
 
8. Lawful Basis for University Processing Personal Data  
 
8.1 Data Protection Law requires that the University must have a valid lawful 
basis in order to process personal data.  
 
8.2 The University will rely on your explicit consent in order to process your 
personal data for research purposes. Consent must be freely given, 
specific, informed and an unambiguous indication of your wishes by which 
you (by a statement or by a clear affirmative action) signify agreement to 
the processing of personal data relating to you. Your decision not to 
consent will have no adverse consequences for you. 
8.3 You are free to withdraw this consent and you can do so by contacting the 
Principal Investigator at the following email address Lucy.Hearne@ul.ie 




9.1 Reasonable appropriate administrative, technical, personnel prOECDural 
and physical measures are employed to safeguard Personal Data against 
loss, theft and unauthorised uses access, uses or modifications.  
 
9.2 All researchers of the University must adhere to the University’s Data 
Protection Policy when processing Personal Data on behalf of UL 
(available at www.ul.ie/dataprotection). Non adherence to the University’s 
Data Protection Policy may lead to disciplinary action.  
 
9.3 Personal data collected for this research project will be pseudonymised 
within 1 week after collection and will fully be anonymised within 3 months.  
Truly anonymised data is not Personal Data. Once data is anonymised for 
the purposes of this research project, the terms of this Privacy Notice will 
no longer apply. 
 
10. Sharing Your Personal Data with Third Parties 
 
10.1 The University will not disclose your personal data to third parties. 
 
 
12. Retention of your Personal Data  
 
12.1 All Personal Data collected for this research project will be retained in 
accordance with the University’s Records Management and Retention 
Policy. The Retention Policy currently states a retention period of 7 years 
(August 2027). Where the personal data collected for this research will be 
held for a longer/shorter period, this should be stated here. Note that truly 
anonymised data is not personal data. 
 
13. Your Rights 
 
13.1 Depending on the legal basis which we rely on to process your Personal 
Data, you may have the right to request that we: 
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• provide you with information as to whether we process your data and 
details relating to our processing, and with a copy of your personal data; 
• rectify any inaccurate data we might have about your without undue 
delay; 
• complete any incomplete information about you; 
• under certain circumstances, erase your Personal Data without undue 
delay; 
• under certain circumstances, be restricted from processing your data; 
• under certain circumstances, furnish you with the Personal Data which 
you provided us within a structured, commonly used and machine 
readable format; 
 
13.2 Requests for any of the above should be addressed by email to the 
Principal Investigator at Lucy.Hearne@ul.ie AND the Data Protection Officer at 
dataprotection@ul.ie. Your request will be processed within 30 days of receipt. 
Please note, however, it may not be possible to facilitate all requests, for 
example, where the University is required by law to collect and process certain 
personal data including that personal information that is required of any research 
participant. 
 
13.3 It is your responsibility to let the Principal Investigator know if your contact 
details change. 
 
14.  Queries, Contacts, Right of Complaint 
 
14.1 Further information on Data Protection at the University of Limerick may 
be viewed at www.ul.ie/dataprotection. You can contact the Data 
Protection Officer at dataprotection@ul.ie or by writing to Data Protection 
Officer, Room A1-073, University of Limerick, Limerick. 
 
14.2 You have a right to lodge a complaint with the Office of the Data Protection 
Commissioner (Supervisory Authority). While we recommend that you 
raise any concerns or queries with us first at the following email address 
[insert PI’s email address], you may contact that Office at 
info@dataprotection.ie or by writing to the Data Protection Commissioner, 
Canal House, Station Road, Portarlington, Co. Laois. 
 




15.1 This Privacy Notice will be reviewed and updated from time to time to take 
into account changes in the law and the experience gained from the Notice 



















Appendix D: Interview Questions 
 
EHSREC Approval Number:2020_02_46 
Interview Questions: 
Professional Practitioner/Guidance Counsellor 
1) What service are you working in? 
2) How long have you worked there? 
3) Can you tell me about your current role? 
4) How have you been providing guidance support to young people? 
Young people in your service 
1) Tell me about the young people that come in to your service? 
2) Why do young people access your guidance service? 
3) What are the aspirations of young people who use your service? 
4) What are the personal, social and educational challenges that young people using 
your service have experienced, if any? 
5) What are the challenges for you working with unemployed young people? 
Youth Unemployment 
1) What is the demeanour of young people in your service who are early school 
leavers and are experiencing unemployment?     
2) What is the impact of unemployment in a young person’s life? 
3) How do young people in your service feel about working in temporary low paid 
jobs? 
4) Employment figures have improved, but CSO figures show youth 
unemployment is still high in disadvantaged areas of the Mid-West region, why 
do you think this is?  
5) Do you think young people have the independent skills to access and prepare for 
college? 
6) Are young people equipped with the skill set to apply for job interviews, such as 
preparing CV’s and cover letters.  
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7) Do you think companies are willing to support young people to upskill through 
work experience or for employment opportunities in their companies?   
8) In your experience do families financially support their children during periods 
of unemployment? 
Guidance Interventions 
1) What are the personal, social and educational interventions or supports provided 
to young people in your service? 
2) How are these supports benefitting young people you work with? 
3) To what extent have young people achieved their long-term career and 
educational goals through your guidance service?   
4) Do you think working one to one with young people provides better supports for 
their overall well-being? 
5) How do you advocate on behalf of young people who are experiencing periods 
of unemployment or do young people not want you to advocate on their behalf?  
6) What type of guidance interventions do you think could be put in place to prepare 
younger people for future employment?  
7) Outside of guidance supports in your service, do clients require personal or 
social support.  
Young People and Education 
1) What prevents young people staying in post primary education? 
2) Do many young people in your service access Solas, Youthreach, Post Leaving 
Certificate (PLC) courses or Vocational Training Opportunities Schemes 
(VTOS) services for a second chance at education? 
3) What prevents young people applying to third level institutes? 
4) How do early school leavers manage transitional periods in their life?   
5) Do young people think participating in education is a viable route to 
employment? 
6) In what ways do family members influence young people’s educational and 






1) What are the labour market transition patterns post recessionary times for young 
people in your service/school? 
2) In 2014 social welfare payments were reduced as an incentive to encourage 
young people to access employment.  Do you think this measure deterred or 
encouraged young people to access employment or educational routes? 
3) Do you think that government activation interventions through Intreo or the 
Local Jobs Clubs (LES) provide young people access to good quality 
employment? 
4) In your guidance service do you have to follow government policies regarding 
how you work with young people and if so what type of interventions do you 
have to follow? 
5) Do you think these interventions are productive to help young people access 
employment or education? 
6) What government policies do you think should be established to address the 
personal, social and educational needs to support unemployed young people in 
Mid-West region? 
7) Is there anything you would like to add to the topic we have discussed today, that 











I hope you are keeping well? 
 
Please find attached the transcription from our interview for the purposes of verification 
of the content of the interview and rigour in my methodology.  
 
I appreciate you are busy, but if you would like more information on the transcript or 















I am happy with the content of the document and just made one change which I 
highlighted in red. 
 

























I hope you are keeping well? 
 
Please find attached the transcription from our interview for the purposes of verification 
of the content of the interview and rigour in my methodology.   
 
I appreciate you are busy, but if you would like more information on the transcript or 
















Hope all is going well with the research dissertation. I have read through the transcript 
you sent to me and I am happy with everything. 
  
















































Appendix G: Emerging Themes 
 
 
 
 
